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INTENT

At Phoenix our writing curriculum is designed to provide a broad and balanced education that
meets the needs of all children. It provides opportunities for children to develop as independent,
confident and successful writers, with high aspirations, who know how to make a positive
contribution to their community and the wider society.

Our intent is for all pupils — irrespective of their needs, abilities or background — to learn to write
fluently, developing their own writer’s voice. We aim to meet, and where possible exceed, the
expectations laid out in the Early Learning Goals and National Curriculum, with pupils progressing
appropriately across school. We recognise that spoken language underpins the development of
Writing. The quality of language that pupils hear and speak is vital for developing their vocabulary
and grammar and their understanding Writing. We believe that children need to develop a secure
knowledge-base in Literacy, which follows a clear pathway of progression as they advance through
the primary curriculum. We believe that a secure basis in literacy skills is crucial to a high quality
education and will give our children the tools they need to participate fully as a member of society.
We cultivate a love of Writing and communicating through vocabulary rich and high quality
literature, using Ready Write by Literacy Counts. By inspiring and developing an
appreciation of our rich and varied literary heritage and providing meaningful and exciting
provocations to write, we develop a habit of writing widely and often. We recognise the
importance of nurturing a culture where children take pride in their Writing; can write clearly and
accurately and adapt their language and style for a range of contexts.

IMPLEMENTATION

Organisation and Curriculum Coverage

Ready Write empowers teachers to provide high-quality teaching of writing through high-
quality literature. These detailed units of work centre on engaging, vocabulary-rich texts, with a
wealth of writing opportunities within and across the curriculum. They provide:

¢ Clear sequential Episodes of Learning

¢ VVocabulary learning and contextualised spelling, grammar and punctuation

e Wider reading for the wider curriculum

e Example Texts linked to writing outcomes

¢ A wealth of supporting resource

Our English curriculum is developed around a sequence of high quality age-appropriate texts, using
Literacy Count’s Ready Write units of learning. We use each book to create opportunities
to:

e develop grammar and punctuation knowledge and understanding to use and apply across the
wider curriculum, through sentence accuracy sessions;

e explore the Writing structure and features of different genres, identifying the purpose and
audience;



¢ plan and write an initial piece of Writing with a clear context and purpose before evaluating the
effectiveness of Writing by editing and redrafting.

Building on this foundation, we teach literacy using a range of strategies which include:

e Group Discussion — Children discuss and interrogate new ideas in a small group or whole class
setting. They listen to and value each other’s ideas whilst taking on board feedback so as to
improve their own explanations.

¢ Partner Talk — Children work in partners to discuss their ideas. They are able to explain their ideas
about texts they have read and prepare their ideas before they write.

e Questioning — Teachers use a range of questioning strategies to establish children’s current
understanding and develop their learning.

¢ Modelled Writing — Teachers model Writing and editing to demonstrate the high expectations
they have. They verbally ‘think aloud’ in order to make the Writing process explicit and provide a
rich and varied vocabulary for the children to utilise in their own work. This happens daily, through
sentence accuracy

e Shared Writing — Teachers use the ideas from the children to create shared pieces of Writing.
This enables the children to see the Writing process in action as well as having pride and ownership
over the finished piece.

e Editing — All children are signposted to regular opportunities for reviewing and editing their own
and the work of others.

e Working walls — Teachers and children regularly update working walls to ensure learning is
documented within a unit of work.

Class teachers ensure that the Writing process is clearly evident on working walls, with modelled
examples being available to all pupils as the sequence of lessons develops.

Resources

Each class has a set of vehicle texts and supplementary texts which support the themes and genre
being taught for that half term. The lesson plans, resources and leadership support is found on the
membership homepage online. The Enhancements for the units can be seen in our indoor and
outdoor areas in EYFS.

Working Walls and Table Resources

Each class is expected to develop an English working wall which adapts daily with teaching.
Displays should model the writing process and scaffolds needed for children to apply to their own
writing. Spellings, handwriting and supporting phonics materials should also be displayed within
the classroom to aid children’s writing. Sentence accuracy checkers are available to all children,
both in their books and in the environment. Staff will model the expectations throughout the

curriculum.

Planning

The entire writing curriculum is mapped out on coverage and progression documents. Then, the
Ready Werite units include all of the resources needed for each teacher to plan and deliver

lessons. There are a range of scaffolds and supporting resources and teachers tweak and shape
the units to meet the specific needs of their children. There are also assessment proformas which
are completed half termly and identify next steps for children.



Inclusion

Children with English as an additional language:

It is vital that children who have English as an additional language have English modelled
accurately by all staff at school. Collaborative work with peers (where English is their first
language) is essential and EAL children should be provided with consistent opportunities for this
verbal interaction. All teachers include a range of strategies to support children with EAL which
includes:

¢ Teacher and peer modelling and consistent use of visual support

» Repetition and recasting of language features

¢ Word banks and scaffolded speaking and listening activities

¢ Resources that include images to secure language understanding

¢ Use of technology to support interpretation of Example Texts

Teachers work with the SENDCO to best meet the needs of individuals within their classes. Children
who are new to English are assessed and support is put in place by the SENDCO to help them make
rapid progress.

Children with Special Educational Needs:

Some children experience learning difficulties, which affect their progress in English. Class teachers
inform the SENDCO if they are concerned that a child may have underlying learning difficulties.
Some children then receive SEN support. This may include:

e scaffolds and supports to develop writing ideas and language acquisition

¢ technology to support the generation of ideas, develop words banks and plan and write

e explicit instruction, including the modelling of sentences, paragraphs, planning and editing — with
opportunities for the children to practice modelled techniques

¢ a focus on cognitive and metacognitive strategies to help children articulate their learning

¢ flexible groupings to ensure peer support and appropriate level of challenge

Confident and competent writers:

Children are given opportunities to deepen their knowledge in writing and to effectively draw upon

their reading when constructing texts. writing groups and differentiation. Lesson plans for Ready
Write include appropriate challenge and these are considered when delivering lessons.

IMPACT

The innovative practice across the school provides a strong foundation and opportunities for
children to collaborate and develop social skills both indoors and out. This curriculum design
ensures that the needs of individual and small groups of children can be met within the
environment of quality first teaching, supported by targeted, proven interventions where
appropriate. In this way it can be seen to impact in a very positive way on children’s outcomes.
High quality visits and visitors to the school enhance the curriculum and provide opportunities for
Writing for a purpose. Children have opportunities to share their learning with each other, their
parents and carers and other learners through school-based and external exhibitions,
performances, competitions and events involving other schools. Developing their independence
and motivation as learners and their sense of responsibility as future citizens is at the heart of all
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our teaching and learning. As a result, we have a community of enthusiastic writers who enjoy
showcasing their developing literacy knowledge and skills. They are confident to take risks in their
writing, and love to discuss and share their ideas.

Assessment

Teachers draw upon observations and continuous assessment to ensure children are stretched and
challenged and to identify those children who may need additional support. Formative assessment
of Writing is completed through teachers’ daily feedback to inform future planning. Teachers use
the children’s everyday writing and adapt models and input to meet their current needs. Teachers
also complete a Reflecting on Unit outcomes document after each half termly unit, to identify next
steps and the subsequent units are amended to include these focuses. Daily sentence accuracy
work is carefully monitored to ensure children are constructing sentences both coherently and
accurately. Termly staff meetings allow for whole school moderation of writing to deepen
understanding of standards.

Subject leaders will analyse termly data and address areas for curriculum development. Children’s
attainment, progress and barriers to learning will be discussed in half termly Pupil Progress
Meetings with senior leaders and clear actions to work on will be planned together, to support
pupils and staff in closing gaps.

HANDWRITING

“Handwriting is a tool that has to work. It must be comfortable, fast and legible.”
Angela Webb, Chair, National Handwriting Association

A flexible, fluent and legible handwriting style empowers children to write with confidence
and creativity. As such, we actively teach handwriting as part of the Literacy curriculum
through discrete weekly lessons, quick reinforcing sessions and application every day.
Handwriting is a developmental process with its own distinctive stages of progression from
readiness for handwriting, through to letter joins, practicing speed and fluency and higher
presentation skills.
Intent
At Phoenix Infants and Nursery school our aims in teaching handwriting are that the pupils
will:
e Develop a recognition and appreciation of pattern and line
e Learn the conventional ways of forming letter shapes, both lower case and
capitals
e Understand the importance of clear presentation in order to communicate meaning
e Take pride in the presentation of work, developing handwriting with a sense of enjoyment and
achievement.
e Be supported in developing correct spelling quickly through a multi-sensory approach to
handwriting
e Be able to write quickly to aid expressing themselves creatively and imaginatively across the
curriculum and for a range of purposes.
e Use their skills with confidence in real life situations.
e Develop a fluent, comfortable, legible, joined handwriting style.



Implementation

Teaching and Learning
Pupils will be taught to:
e hold a pencil comfortably; promoting a legible style that encourages writing from left to
right, from top to bottom of the page and starting and finishing letters correctly
e develop a consistent size and shape of letters and a regularity of spacing between
letters and words
e join letters correctly
e develop greater control and fluency as they become increasingly confident.

Since handwriting is an essential movement skill, correct modelling of the agreed handwriting
style by all adults is very important. We will never simply ask children to copy models from a
sheet or practice book.

Considerations when teaching handwriting:

(a) Pencil grip and tension;

(b) Writing pressure;

(c) Clarity of the stroke;

(d) Orientation of the paper for left/right handed children;
(e) Body posture.

Knowledge, Skills and Understanding

In Foundation Stage 1 the children are encouraged to:

e Develop gross motor control

¢ Develop fine motor control

 Use large equipment to make marks e.g. big chalks, large paint brushes, shaving

foam, finger painting etc.

 Use a range of mark making tools such as pencils, pens and crayons, etc. with

confidence and enjoyment

e Develop a recognition of pattern

e Develop a language to talk about shapes and movements

e Write their first name, using a capital letter for the beginning and correct letter formation

All Foundation Stage staff must be aware of directionality and when children are showing a
firm interest in writing their name, they should be encouraged to use correct directionality
using the Phoenix Handwriting Style guidance. Staff should use ‘Shared Writing’ sessions to
inform the children about the principles of handwriting directionality and where we start and
finish writing each letter.

During Foundation Stage 2 the majority of children will:

e Continue to develop their fine and gross motor skills and recognition of
patterns, for example to form letters with their index finger in sand or using
paint.

e learn letter formation alongside phonics

e use a pencil, and hold it effectively to form recognisable letters, most of which
are correctly formed in accordance with the school handwriting style.

e receive instant feedback when errors in pencil grip or formation are seen.



Formation practice will occur without the restriction of lines as this can inhibit the child’s
natural flow then gradually moving onto paper with wide lines.

At Phoenix we teach non-cursive style. Handwriting will be taught alongside the Little
Wandle Phonics Programme.

During EYFS pupils will be taught to:
e Handle tools and equipment effectively, including pencils for handwriting
e Show a preference for a dominant hand
e Begin to form some recognisable letters
e Give meanings to marks they make
e Use clearly identifiable letters to communicate meaning

During Year One will be taught to:

Year 1 Pupils should be taught to:

e sit correctly at a table, holding a pencil comfortably and correctly

¢ begin to form lower-case letters in the correct direction, starting and finishing in the right
place

e form capital letters

e form digits 0-9

¢ understand which letters belong to which handwriting ‘families’ (i.e. letters that are formed
in similar ways) and to practise these.

During Year Two children will be taught to:

form lower-case letters of the correct size relative to one another

e start using some of the diagonal and horizontal strokes needed to join letters and understand
which letters, when adjacent to one another, are best left un-joined e.g. x?

e write capital letters of the correct size and orientation in relationship to one another, and to
lower case letters

e Write digits of the correct size and orientation in relationship to one another

e use spacing between words that reflects the size of the letters.

Children need to be made aware of:

(a) Where the letter starts;

(b) Where the individual letter stands with regard to the baseline;
(c) Ascenders and descenders

(d) Spacing and finger space between words;

(e) Consistent writing size;

(f) Capital letters and their appropriate use.

Left Handed Children
Each left handed child is identified and closely monitored by the class teacher.
The following guidelines are useful to help left - handed children:-

e paper should be positioned to the left for right handed pupils and to the right
for left handed pupils and slanted to suit the individual in either case;

¢ pencils should not be held too close to the point as this can interrupt pupils’ line
of vision;

« pupils should be positioned so that they can place their paper to their left side;



e left-handed pupils should sit to the left of a right-handed child so that they are
not competing for space;

e extra practice with left-to-right exercises may well be necessary before pupils
write left-to-right automatically.

e Letters which have a cross-stroke such as T, t and f will be formed slightly
differently by left handers, where the cross is formed right to left rather than
left to right.

Teachers should be alert to the fact that it is very difficult for left-handed pupils to
follow handwriting movements when a right-handed teacher models them. Teachers
may demonstrate to left-handers on an individual or group basis, even if the resulting
writing is not neat.



